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Making Trade-offs
Students learn about the Hohokam culture and how they traded.
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National Geography
Standards
ESSENTIAL
ELEMENT 1: The
World in Spatial
Terms
1. How to use maps
and other geographic
representations,
geospatial
technologies, and
spatial thinking to
understand and
communicate
information
3. How to analyze the
spatial organization of
people places, and
environments on
Earth's surface
ESSENTIAL
ELEMENT 2: Places
and Regions
4. The physical and
human characteristics
of places

Arizona Geography Strand

Other Arizona Standards

Strand 4: Geography
Concept 1: The World in Spatial
Terms
Grade 4
PO 1. Use different types of maps
to solve problems (i.e., road maps –
distance, resource maps- products,
historical maps- boundaries,
thematic map- climates).
Grade 5
PO 1. Interpret information from a
variety of maps:
a. contour
b. population density
c. natural resource
d. historical maps

Social Studies
Strand 1: American History
Grade 4
Concept 2: Early Civilizations
PO 1. Describe the legacy and cultures of
prehistoric people in the Americas:
a. characteristics of hunter gatherer
societies
b. development of agriculture
PO 2. Describe the cultures and
contributions of the Mogollon, Ancestral
Puebloans (Anasazi), and Hohokam (e.g.,
location, agriculture, housing, arts, trade
networks; adaptation and alteration of the
environment)

Concept 4: Human Systems
Grade 4
PO 1. Describe the factors (push
and pull) that have contributed to
the settlement, economic
development (e.g., mining,
ranching, agriculture, and tourism),
and growth of major Arizona cities.
Grade 5

Strand 5: Economics
Concept 1: Foundations of Economics
Grade 4
PO 3. Give examples of how voluntary
exchanges of goods and services can be
mutually beneficial
Grade 5
PO 4. Interpret how trade promoted
economic growth throughout U.S. history.
Concept 2: Microeconomics

ESSENTIAL
ELEMENT 4: Human
Systems
11. The patterns and
networks of economic
interdependence on
the Earth’s surface
12. The processes,
patterns, and
functions of human
settlement
13. How the forces of
cooperation and
conflict among people
influence the division
and control of Earth's
surface
ESSENTIAL
ELEMENT 6: The
Uses of Geography
17. How to apply
geography to interpret
the past

PO 2. Explain the effects (e.g.,
economic, cultural, environmental,
political) of human migration on
places.
Concept 5: Environment and
Society
Grade 4
PO 1. Describe human dependence
on the physical environment and
natural resources to satisfy basic
needs.
PO 2. Describe the impact of
extreme natural events (e.g., fires,
volcanoes, floods, droughts) on
human and physical environments.
PO 3. Describe the impact of
human modifications (e.g., dams,
mining, air conditioning, irrigation,
agricultural) on the physical
environment and ecosystems.
Grade 5
PO 1. Describe the ways European
colonists and Native Americans
viewed, adapted, and used the
environment
Concept 6: Geographic
Applications
Grade 4
PO 1. Describe the impact of
geographic features (e.g., rivers,
mountains, resources, deserts,
climate) on migration and the
location of human activities (e.g.,
exploration, mining, transportation
routes, settlement patterns)
Grade 5
PO 2. Use geographic knowledge
and skills (e.g., recognizing
patterns, mapping, graphing) when
discussing current events.
.

Grade 5
PO 2. Describe how competition, markets,
and prices influence peoples’ behavior.
ELA College and Career Ready
Standards
Reading
Informational Text
Key Ideas and Details
4.RI.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or
technical text, including what happened and
why, based on specific information in the
text.
5.RI.3 Explain the relationships or
interactions between two or more
individuals, events, ideas, or concepts in a
historical, scientific, or technical text based
on specific information in the text.
Integration of Knowledge and Ideas
4.RI.7 Interpret information presented
visually, orally, or quantitatively (e.g., in
charts, graphs, diagrams, time lines,
animations, or interactive elements on Web
pages) and explain how the information
contributes to an understanding of the text
in which it appears.
4.RI.9 Integrate information from two texts
on the same topic in order to write or speak
about the subject knowledgeably.
5.RI.7 Draw on information from multiple
print or digital sources, demonstrating the
ability to locate an answer to a question
quickly or to solve a problem efficiently.
5.RI.9 Integrate information from several
texts on the same topic in order to write or
speak about the subject knowledgeably.
Speaking and Listening
Comprehension and Collaboration
4.SL.1 and 5.SL.1 Engage effectively in a
range of collaborative discussions (one-onone, in groups, and teacher-led) with
diverse partners on grade 4-5 topics and
texts, building on others’ ideas and
expressing their own clearly.
a. Come to discussions prepared having
read or studied required material;
explicitly draw on that preparation and
other information known about the topic
to explore ideas under discussion.
b. Follow agreed upon rules for discussions
and carry out assigned roles.
c. Pose and respond to specific questions
to clarify or follow up on information, and
make comments that contribute to the
discussion and link to the remarks of

others.
d. Review the key ideas expressed and
explain their own ideas and
understanding in light of the discussion.
Presentation of Knowledge and Ideas
4.SL.4 Report on a topic or text, tell a story,
or recount an experience in an organized
manner, using appropriate facts and
relevant, descriptive details to support main
ideas or themes; speak clearly at an
understandable pace.
5.SL.4 Report on a topic or text or present
an opinion, sequencing ideas logically and
using appropriate facts and relevant,
descriptive details to support main ideas or
themes; speak clearly at an understandable
pace.
Science
Strand 3: Science in Personal and Social
Perspectives
Grade 4
Concept 1: Changes in Environments
PO 1. Describe how natural events and
human activities have positive and negative
impacts on environments (e.g., fire, floods,
pollution, dams).
Strand 4: Life Science
Concept 3: Organisms and
Environments
PO 1. Describe ways various resources
(e.g., air, water, plants, animals, soil) are
utilized to meet the needs of a population.

Overview
Prehistoric Hohokam communities made decisions
related to geographic space, irrigation, cooperation,
and trade networks. What risks and what trade offs
did they encounter? Understanding these some of
these ancient factors can help students to make
better decisions when looking at our modern world.

Purpose
In this lesson, students will use multiple sources of
information and data to explore the ancient
Hohokam settlements of Arizona. Students will work
in groups to discuss and debate information relative
to an area of expertise: Farm, Trade, Building, Craft,
and Wild Food. The end product will be
presentations where each small group will propose
which site is the best site to support a successful

long-term community based on the risks and tradeoffs they have decided to make.

Materials
•
•
•
•
•
•
•
•
•
•
•
•

Hohokam Trade Expert (pages 1-6)
Hohokam Farm Expert (pages 7-11)
Hohokam Building Expert (pages 12-17)
Hohokam Craft Expert (pages 18-23)
Hohokam Wild Food Expert (pages 24-30)
Who Were the Hohokam? reading
Hohokam Settlement: Taking Risks and Making
Tradeoffs PowerPoint
Community Notes for the different Expert groups
(pages 1-10)
Expert Group Chart
Reflection Assignment
Scoring Guide for Hohokam Communities:
Taking Risks and Making Trade-offs
5 pieces of chart paper for Expert Group Charts

Vocabulary
trade-off - something that you do not want but must
accept in order to have something that you want
risk - to do something that may result in loss, failure,
etc.
competition (compete) - the process of trying to
get something that someone else is also trying to get
pro - an argument for something (positive details)
con - an argument against something (negative
details)
compromise - a way of reaching agreement in
which each person or group gives up something that
was wanted in order to end an argument or dispute

Objectives
The student will be able to:
1. Explain ideas and relationships with appropriate
and descriptive details that show knowledge
gained from the texts on the written assignment
2. Participate in discussions, follow discussion rules,
ask and answer questions, and gain knowledge
through the discussions
3. Present a report or opinion using appropriate
facts and relevant details
4. Describe the Hohokam’s legacy, culture, and
contributions during discussions, on written
assignment, and during report
5. Evaluate physical environments, natural
resources, and ecosystems using multiple
sources of information during discussions
6. Evaluate the components of trade using multiple
sources of information during the discussions
7. Solve problems related to natural events, human
activities, and utilization of resources during
discussions, on written assignment, and during
report

Procedures
SESSION ONE
ENGAGE – How do we decide where to live?
1. Ask the student to brainstorm about how people
decide where to live. Ask them to write their
thoughts and ideas on paper. Ask the students to
share ideas with the class. Discuss: Is there one of
these ideas or factors that is first or most important?
The students may realize that this is a circular
pattern that depends on many of the other factors.
2. Provide the definition for the vocabulary word,
trade-off. Offer examples such as, I am saving up to

buy a new computer, so I cannot buy toys. I don’t
like to live where it snows, so I live in Mesa, but the
trade-off is that I have to put up with the very hot
summers. Ask students to give examples of trade-off
they have had to make. Provide the definition for the
vocabulary word, risk. Offer examples of risks. If
you live close to the river, in a time of drought, you
will be closest to the source. However it is a risk to
live close to a river because in a time of flooding,
crops and buildings can be damaged.
3. Explain to the class that they will be working as a
team to select the best place to live as if you were
the Hohokam living in Arizona about 1,000 - 2,000
years ago. “In this activity, you will act as an
Hohokam expert and work with your team to select
the best community to for your Hohokam group. You
will be working with other experts to choose a
community that will meet many of your needs. You
will be using maps, graphs, data, and information
from ancient Hohokam sites in Arizona.”
4. Use close reading strategies to understand the
text in the Hohokam of Arizona reading. Show the
Hohokam Settlement: Taking Risks and Making
Tradeoffs PowerPoint up to slide 23.
SESSION TWO
EXPLORE – Analyze data
5. Divide students into five groups each representing
an expert role. Later the expert teams will divide up
into community teams with one expert from each of
the roles in the community team.
6. Say: “Ancient people had lots of knowledge and
expertise that they shared orally for many
generations. Nowadays we use text, graphs, and
images to share knowledge and expertise. Today
you with think like a Hohokam using this information
in the form of texts, charts, maps, and tables.” Then
distribute the Expert readings to the respective
expert groups. (Wild Food group receives the
reading for Wild Food Expert.) Support the students
as they read, interpret, and discuss the information.
Encourage students to use the vocabulary cards that
are in each reading to help clarify words they are not
sure of.
7. Pass out the Community Notes graphic organizer
to each student in the expert group (Wild Food
group receives the Community Notes: Wild Food
Expert, etc.,). Discuss the word, competition. Have
students share some examples of competition.
Working within their expert group, each student will
write down important notes about each community
using the questions to guide their analysis and
discussions of all five communities.

SESSION THREE
EXPLAIN – Rank and reason
8. After the students have written down notes for
each site, ask them to work individually to rank the
community on a decreasing scale from 5-1 and to
identify the most important factors for his or her
choice. Ask the Expert groups to get back together
and take turns discussing their ranking of the
communities and their reasoning.
9. Provide the definition for the vocabulary words,
pros and cons. Each expert will fill out the Expert
Group Chart with a list of all the pros and cons of
each site. The experts should work collaboratively to
complete these charts to take back to their
respective community team for a final meeting.
Students may choose make changes to their ranking
on the Community Notes page however, they do not
have to reach consensus yet.
ELABORATE – Team consensus
10. Divide the expert groups into their community
teams with one expert from each role on the team.
Ask the students to take turns discussing their
ranking of the communities, their reasoning, and
their pros and cons for each of their top 2-3 choices
of communities. The students should discuss,
debate, and defend their choice for community.
Provide each group with a large piece of chart paper
with a similar pros and cons chart on it. The students
can use this to write notes, ideas, and rankings.
11. Provide the definition for the vocabulary word,
compromise. Offer examples of compromises. Ask
the students to share a time when they had to
compromise. Discuss that as a group, they will need
to make compromises so not every expert will get
their first choice. Review the definition for the
vocabulary word, risk. There is also risk in making
these compromises. The community will make
decisions and weigh the risk. For example if farming
is the most important factor, during a drought what
will happen if the community does not have enough
items to trade for food? What will happen if there is
too much competition for trading items?
12. The team must reach consensus and chose the
best community for their team. The team must select
a presenter who will present their choice to the class
and discuss how they came to that decision.
SESSION FOUR
EVALUATE – Defend and reflect
13. Each group will take turns presenting their
choice for the best site to support a successful longterm community. The teacher should ask each

member of the group to participate in the discussion
by asking each student a question such as:
a. What was the most important thing to your
community group? Why?
b. What was the least important thing to your
community group? Why?
c. Which expert had to compromise the most? Why
do you think so?
d. Which expert compromised the least? Why do
you think so?
e. What did you learn about how important
decisions are made?
14. Ask each student to individually complete the
reflection assignment.
15. The teacher will provide information on each
community that describes it long-term success
(population estimates, time frame, amount of data
recovered, etc.,) using the Hohokam Settlement:
Taking Risks and Making Tradeoffs PowerPoint
(slides 24 to the end). End the class with a
discussion comparing this modern information with
the groups’ choices.

Assessment
Use the Scoring Guide for Hohokam Communities:
Taking Risks and Making Trade-offs as an
assessment tool. Students should be observed
during small group discussions and during the
presentation. A score of 3 or better in each area is
considered mastery.

Extensions
A field trip to one of the sites may be arranged. A
research report can be assigned on the topics of
canals, other communities, or other ancient groups
of Arizona.

Sources
If you need more information on cooperative
learning, please go to
http://www.readwritethink.org/professionaldevelopment/strategy-guides/using-jigsawcooperative-learning-30599.html
Vocabulary
http://www.learnersdictionary.com
Pronunciation
http://dictionary.reference.com/browse/hohokam
http://www.merriamwebster.com/dictionary/hohokam

Inspiration lesson
http://marsed.asu.edu/sites/default/files/pdfs_resour
ces/Curiosity_Landing_Site_2012.pdf
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